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Investigating EFL students’ levels of reading proficiency at Al-Quds Open University 
and identifying difficulties facing them in practicing the reading skill 
 
Dr. Khaled Abdel Jaleel Dweikat1 
Abstract 
Reading plays a significant role in academic achievement, particularly when learners have to work over a 
huge amount of foreign language materials for their own specialist subjects. Nevertheless, not all learners 
have the same levels of reading proficiency and mostly learners of English as a foreign language face some 
difficulties in practicing the reading skill especially in most Arab countries and Palestine is not an exception. 
Thus, this study aimed at investigating EFL students’ levels of reading proficiency at Al-Quds Open 
University in addition to identifying difficulties facing them in practicing the reading skill. The participants 
involved a random sample of 116 undergraduate students (males & females) who specialize in TEFL for 
their bachelors' degrees at QOU in Palestine. The descriptive method was used by means of quantitative 
methods through a 33- item questionnaire to identify EFL reading proficiency levels in addition to 
identifying the difficulties facing students when practising reading English texts. Results revealed that EFL 
students’ at QOU scored high levels of reading proficiency and there were no statistically significant 
differences at (α =0.05) on the total degree of EFL students’ reading proficiency due to gender, age and level 
of study. There was no statistically significant relationship between taking the two courses in reading and 
students ' levels of proficiency.  
Keywords: Reading proficiency, Quds Open University, Reading Skill, EFL. 
 
ءاصقتسا  ىدل ةءارقلا ناقتإ تايوتسمةبلط ةيزيلجنلاا ةغللا صصخت  تابوعصلا ديدحتو ةحوتفملا سدقلا ةعماج يف
ةءارقلا ةراهم ةسرامم يف مههجاوت يتلا 
تاكيودلا ليلجلادبع دلاخ2 
صخلم 
 ًامهم ًارود ةءارقلا بعلت ليصحتلا يف،يميداكلأا بو ةغللاب ةيميلعتلا داوملا نم لئاه مك عم لماعتلا نيملعتملا ىلع بجوتي امدنع ةصاخ
 لاجم يف ةيبنجلأا.مهتاصصخت  يف ةءافكلا تايوتسم سفن نيملعتملا عيمج كلمي لا كلذ عموامك ةءارقلا  تابوعصلا ضعب نوملعتملا هجاوي
ف اميس لا ةءارقلا ةراهم ةسرامم يفسلفو ةيبرعلا لودلا مظعم ي ًءانثتسا تسيل نيط تايوتسم نم ققحتلا ىلإ ةيلاحلا ةساردلا تفده انه نم .
ا تابوعصلا ىلع فرعتلا ىلإ ةفاضإ ةحوتفملا سدقلا ةعماج يف ةيبنجأ ةغلك ةيزيلجنلإا ةغللا نوسردي نيذلا ةبلطلا ىدل ةيئارقلا ةءافكلا يتل
 ةراهم ةسرامم دنع مههجاوت،ةءارقلا  ىلع ةيئاوشعلا ةساردلا ةنيع تلمتشاو116  ًابلاط  يف نوصصختي نمم سويرولاكبلا ةلحرم يف ةبلاطو
 يميداكلأا ماعلا يف نيطسلف يف ةحوتفملا سدقلا ةعماج يف ةيبنجأ ةغلك ةيزيلجنلإا ةغللا سيردت بيلاسأ2017 /2018.  مادختسا متو
لاخ نم ةيمك بيلاسأ فيظوت للاخ نم يفصولا بولسلأا نم تنوكت ةنابتسا ل33 تفده ةرقف  ديدحتو ةءارقلا يف ةبلطلا ةءافك ديدحتل
تسم اولجس دق ةحوتفملا سدقلا ةعماج يف ةيزيلجنلاا ةغللا ةبلط نأ جئاتنلا ترهظأ .ةيزيلجنا صوصنل مهتءارق دنع مههجاوت يتلا تابوعصلا ىو
لو ةيئارقلا ةءافكلل ًاعفترمايئاصحإ ةلاد قورف ةيأ رهظي م نع ىوتسم د ةللادلا(α =0.05)  رمعلاو سنجلا تاريغتمل ىزعت ةبلطلا تايوتسم نيب
 رهظت مل كلذكو يساردلا ىوتسملاوةلاد ةقلاع نيب ايئاصحإ  ةيئارقلا ةءافكلا يف ةبلطلا ىوتسمو ةءارقلا يقاسم ةسارد 
 تاملكةلاد:  ةءافكلا،ةيئارقلا  سدقلا ةعماج،ةحوتفملا  ةراهم،ةءارقلا لاا ةغللا .ةيبنجأ ةغلك ةيزيلجن 
                                                          
1 Associate Professor of English Language Curriculum & Instruction/Faculty of Educational Sciences /QOU/ Email 
:kdweikat@qou.edu 
 2 .نيطسلف /ةحوتفملا سدقلا ةعماج ةيوبرتلا مولعلا ةيلك /ةيزيلجنلإا ةغللا سيردتو جهانم ذاتسأ 
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Introduction          
Learning English as a foreign language 
EFL or as a second language ESL necessitates 
the mastery of four fundamental skills; namely 
listening, speaking, reading and writing. 
Listening and reading are thought to be 
receptive skills while writing and speaking are 
considered productive or expressive skills. 
Expressive language refers to the child’s 
ability to produce language, whereas receptive 
language refers to the child’s ability to 
accurately comprehend what is said, written, 
or signed by others (Frazier, 2011). Yılmaz  
(2012) claims that reading is often 
characterized as a receptive skill in which one 
looks at and attempts to understand what has 
been written .The reading skill in particular is 
seen as a necessary skill for a language 
acquisition because it has positive effects on 
vocabulary knowledge, spelling  , grammar , 
as well as the learners’  ability to write. Carrell 
(1989) who claims that reading is by far the 
most important skill in learning English as a 
second or foreign language, completely agrees 
with Levine, Ferenz, and Revez (2000) who 
state that the ability to read academic texts is 
considered one of the most important skills 
that university students of English need to 
acquire. 
With regard to the various definitons 
of reading, Connors-Tadros (2014) defines it 
as a set of interrelated skills needed to 
comprehend meaning from varied texts. 
Reading, furthermore, is a dynamic process in 
which information from the text and 
knowledge possessed by the reader to enable 
him to construct meaning before, during and 
after reading.  Medjahdi (2015) considers 
reading as the most difficult language skill 
that involves the interaction of multiple 
cognitive, meta-cognitive, linguistic and 
sociolinguistic aspects. i.e.; some other sub-
skills operating all together in order to 
perform the task.   
Being a dynamic interactive process, 
the reading skill has several advantages 
highlighted by many educators and 
researchers. Reading plays a vital role in 
academic development, particularly when 
learners have to work over a huge amount of 
foreign language materials for their own 
specialist subjects (Mc Donough & Shaw, 
2013). Wide reading, according to Peterson, 
builds background knowledge and can be 
encouraged by allowing self-selection of 
personally interesting and relevant texts. 
Rivers (1981:147) stated that "reading is the 
most important activity in any language class, 
not only as a source of information and a 
pleasurable activity, but also as a means of 
consolidating and extending one’s knowledge 
of the language". 
On the other hand, not reading well is 
expected to leave some negative consequences 
on the person’s life such as the possibility of 
not being able to finish high school or higher 
education, the possibility to be underemployed 
or unemployed, and even the difficulty in 
managing personal and family life. Therefore, 
it is essentail for EFL learners to improve their 
reading skill and to work hard towards 
proficiency and fluency as well. While reading 
proficiency requires the reader to 
independently begin and persist in reading 
tasks, fluency represents a level of speed and 
accuracy of word recognition that can be 
improved through reading practice 
(Dowhower, 1987; Samuels, 1994) and; 
therefore, depends upon a reader’s basic 
decoding skills, including phonological 
awareness, and knowledge of syntax. English 
(2004) maintained  that based on various 
models of reading processes and factors 
affecting L2 literacy, skilled readers possess 
metacognitive awareness of how, when and 
with what frequency to use a combination of 
strategies, while at the same time exhibiting 
fluent, automatic processing skills. Hence, 
fluent readers are expected to read with better 
comprehension. Medjahdi (2015) found that 
good readers have the capacity to choose the 
suitable reading strategy according to the 
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specific text and skillful readers skim to 
extract general ideas of the text and scan to 
have specific needed information from it. To 
this end, the ability to read proficiently in 
English has become one of the most 
significant requirements for university 
students throughout the world. 
Nevertheless, a number of reasons 
were given by researchers to justify the 
weaknesses of students in the reading skill. 
Al-Nafisah (2016) maintained that Saudi 
university students experience learning 
difficulties because they have not developed 
an ability to read fluently outside the 
classroom in their pre-university education. 
According to Al-Nafisah, the Saudi society, 
like any other Arabic society, does not have a 
solid reading culture, even in the mother 
tongue. Moreover, extensive reading is not 
emphasized in English teaching syllabuses and 
extensive reading lacks recognition among 
English language teachers who have little or 
no experience in how to apply this type of 
reading. Instead, reading instruction at all 
educational levels in Saudi Arabia is only 
focused on intensive reading, i.e., close study 
of vocabulary and grammar, which is not 
reading at all.  
Some researchers claim that a reader 
needs to know at least 95% of the words on a 
page to read a text instructionally while 98-
99% vocabulary knowledge is required to read 
a text independently (Laufer, 2001;Schmitt, 
2000). Other researchers argue that L2 
university students require at least 10,000 
word families (Hazenberg & Hulstijn, 1996) 
while still other researchers speculate that they 
need at least 20,000 word families (Grabe & 
Stoller, 2011). 
Medjahdi (2015) maintained that 
another type of difficulties that can be found 
among EFL readers is the existence of various 
meanings within the same word, i.e. words 
that have more than one meaning and that 
insufficient vocabulary leads to many 
obstacles in reading comprehension since lexis 
has a very important role for a successful 
reading. When the learner has a large 
vocabulary, he will not face problems 
comprehension in understanding the whole 
text, and this comes from habitual reading.  
Hellekjaer (2009) found that out of 578 
Norwegian university students, about 30% of 
the respondents had serious difficulties in 
reading English, while an additional 44% 
found it more difficult that reading in their 
first language. According to her, the main 
problems encountered by students were 
unfamiliar vocabulary and slow reading, while 
extracurricular readers and respondents who 
were able to guess word meaning from context 
had higher reading scores. 
Sapungan & Cuarteros  (2016) pointed 
out to the relationship of vocabulary to 
comprehension  which seems to be 
undisputable.They calim that students who 
cannot understand the words, cannot possibly 
understand  the text. An individual with the 
richest and most vocabulary however, can 
read more complicated and varied sources of 
information easily. However, because 
vocabulary and comprehension are highly 
correlated does not necessarily mean that 
improving vocabulary increase 
comprehension. Bloomfield and Fries (2001) 
provided two reasons for this: most instruction 
fails to provide the in-depth knowledge 
necessary for improved comprehension; and, 
readers need not know every word to 
understand a passage. 
Statement of the Problem  
English is taught in the Palestinian 
schools as a foreign language, mostly for 
instructional purposes. All the Palestinian 
schools use the same syllabus English for 
Palestine (EFP) and the same textbooks 
assigned and distributed freely by the 
Palestinian Ministry of Education since 1997. 
The Palestinian students study English as a 
foreign language for twelve years from the 
first grade to the 12th grade. However, results 
of students in reading courses and in English I 
and English II revealed that students are not 
good readers. Furthermore, as an EFL 
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instructor for about 20 years at Al-Quds Open 
University (QOU), the researcher has 
observed a huge gap between  students’ 
reading proficiency level  and that of the 
higher proficiency expected from EFL 
university students. It has been observed that 
such students cannot read fluently, though 
they have dealt with the English subject at 
least 12 years at school and 1-2 years at 
university.  
The researcher has noticed that the 
majority of university students suffer from 
some deficiency in their reading proficiency to 
the extent that some of them tend to be 
struggling readers who are mostly 
characterized by reading less texts in the same 
amount of time as do more fluent readers and 
have less text to remember, comprehend, and 
appreciate. Such deficit might be attributed to 
different factors that affect students’ level of 
reading fluency. To the researcher’s best 
knowledge, no research has been carried out to 
identify EFL students’ level of proficiency at 
Al-Quds Open University since its 
establishment in 1991.  Thus, the current study 
aims to investigate EFL students’ levels of 
reading proficiency at Al-Quds Open 
University in addition to identifying the 
possible difficulties facing them in practicing 
the reading skill at the university level.  
Questions of the Study 
The following research questions were 
addressed in this study: 
1-What are EFL students' levels of reading 
proficiency at Al-Quds Open University? 
2- Are there statistically significant difference 
s at (α =0.05 )  between the study sample 
responses  of  the different levels of reading 
proficiency according to gender, age, level of 
study, and taking Reading I and Reading II?                                                                                                                          
3-What is the effect of taking the two reading 
courses on students ' levels of proficiency? 
4-What are the most common difficulties 
facing EFL students at Al- Quds Open 
University when practicing the reading skill?  
 
 
Significance of the study 
To succeed in language learning, EFL 
learners need to possess good levels of reading 
proficiency.Sapungan and Cuarteros (2016) 
argue that knowledge of students’ reading 
proficiency and competence helps language 
teachers to determine what teaching and 
learning tools to select to optimize learning. 
Moreover, the training of these students to 
become proficient and skillful readers has 
become a high priority concern among people 
involved in the educational system. 
Nevertheless, at present, only a few studies 
have been conducted to identify EFL students’ 
levels of reading proficiency in Palestine. To 
the best of researcher’s knowledge, no study 
has been conducted at QOU to investigate 
students’ reading proficiency. Hence, the 
results of this study are hoped to provide data 
that help in suggesting implications for 
effective EFL instruction at school and at 
university level as well. Moreover, the results 
are hoped to help EFL programs at QOU and 
other universities to design appropriate 
reading courses, teaching materials and 
strategies that can enhance teaching pedagogy 
with regard to the reading skill.  
The results are hoped to shed some 
light on the students' reading difficulties to 
provide them with the best solutions to 
overcome them. Additionally, it is hoped that 
the results of this study might help EFL 
students in their academic study by developing 
effective reading strategies on one hand, and 
help educators and decision makers to take 
their instructional decisions based on sound 
judgments rather than intuitions. Results from 
this investigation could potentially provide 
valuable information for researchers and 
practitioners interested in examining and
enhancing reading proficiency of EFL learners 
in Palestine. The results are hoped to provide 
recommendations to improve the current state 
of TEFL at QOU in particular and in The 
Palestinian schools and public universities in 
general. The results are hoped to recommend 
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further research in the field of reading 
proficiency. 
Definitions of Terms 
Reading proficiency:  students be able to 
identify the words on the page accurately and 
fluently; that they have enough knowledge and 
thinking ability to understand the words, 
sentences, and paragraphs; and that they be 
motivated and engaged enough to use their 
knowledge and thinking ability to understand 
and learn from the text.It requires three sets of 
interrelated skills that develop over time: 
language and communication, mechanics of 
reading, and content knowledge. 
Al-Quds Open University: Al-Quds Open 
University is the first among Palestinian and 
Arab universities adopting the philosophy of 
Open Education, keeping abreast of 
technological and cognitive advances at the 
global level. In 1991, the university 
commenced educational services in its 
headquarters in Ramallah, gradually 
introducing a network of 22 branches spread 
in the major Palestinian cities, which 
nowadays have about 65,000 students.  
Limitations of the Study  
The current study was limited to a sample of 
116 EFL students at three branches of QOU in 
the academic year 2017/2018. Instrumentation 
was limited to a questionnaire that included 
three sections (Appendix 1). 
Literature Review  
 Taking into account the importance of 
the reading skill and the need to improve 
students’ reading proficiency, many 
researchers have been very enthusiastic to 
carry out their studies in this field for the sake 
helping students to be good readers or even 
proficient readers. With regard to reading 
proficiency , according to the National 
Reading Panel Report (2000), the five major 
components of effective reading instruction 
that include phonemic awareness, phonics, 
fluency, vocabulary, and comprehension are 
considered the key aspects that needed to be 
addressed when determining reading 
proficiency. 
Firstly, Rubin & Thompson (1994) 
proposed the so-called R-levels of reading 
proficiency where R stands for reading.  The 
first level is Novice (R 0) where readers are 
expected to be able to read a few words that 
are strongly supported by contexts such as 
signs, menus.  The second level is 
Intermediate where readers are expected to be 
able to read, with heavy reliance on a 
dictionary, simple texts such as newspaper 
announcements that contain the most common 
words and the simplest grammatical 
constructions. The third is Advanced (R 2) 
when readers are expected to understand the 
main ideas and some details in uncomplicated 
but authentic prose.  
The fourth is Superior (R 3- Professional 
proficiency.) where readers are expected to 
read with almost complete comprehension and 
at normal speed most texts intended for 
educated native readers of English, for 
instance, literary texts and expository prose on 
a wide variety of topics and of different genres 
(editorials, correspondence, general reports, 
technical material in a given professional 
field, official documents, and political 
documentary). The fifth level is Distinguished 
(R 4- Near Native Proficiency)when  readers 
are expected to read as quickly and 
effortlessly in English as he/she can read in his 
native language; to read anything published in 
the foreign language without using a 
dictionary.  
 Al-Nafisah (2016) aimed to explore 
the effect on an extensive reading program on 
the reading comprehension of Saudi EFL 
university students. The sample of the study 
consisted of 54 students randomly chosen 
from King Saud University and assigned to an 
experimental and a control group of 27 
students each. Pre- and post-test data were 
collected within a three months period. Both 
groups, the experiment group and the control 
group, were taught by the researcher. The 
researcher assessed the effect of extensive 
reading on the reading comprehension of the 
participants. The findings showed that the 
5
????????: Investigating EFL students’ levels of reading proficiency at Al-Q
Published by Arab Journals Platform, 2019
Journal of the AArU, Vol. 39, No.1. 2019, 19-38         (doi-10.12816/0053041)                                   Khaled Dweikat 
 
-24- 
 
experiment group outperformed the control 
group in reading comprehension. This 
supported the positive effect of extensive 
reading on EFL learners' reading 
comprehension.  
 Al Seyabi and Al Rashdi (2016) aimed 
at identifying the current practices regarding 
the implementation of extensive reading in 
Omani public schools. The study employed a 
content analysis sheet to analyze the extensive 
reading work of 300 students. Semi-structured 
interviews were also held with 15 teachers and 
5 regional supervisors from Al-Dakhilyia 
Governorate. Results of the study revealed 
that the frequency of reading amongst students 
is very low as 53% of the students read only 
once a semester and they often read the same 
type of genre. The results also showed that 
most of the English language teachers chose 
the same reading materials for their students 
regardless of the students’ interests or 
proficiency level. To show evidence of 
reading, students often wrote responses to 
questions in their notebooks. As for 
assessment, teachers did not assess students 
based on the frequency of reading or the 
difficulty level of the questions chosen. 
Teachers responded to students’ work by 
giving them a general mark rather than 
providing descriptive comments or giving 
recommendations on what to read next.  
 Sapungan and Cuarteros (2016) aimed 
to determine the reading comprehension skill 
and the proficiency level of Arab students and 
to find out their level of reading competency 
in terms of literal comprehension, 
interpretative comprehension and vocabulary 
skill. The researcher noted that most Arab 
students were experiencing difficulty in 
reading comprehension (particularly 
interpretative comprehension) and word 
meaning in language classes that require 
intensive reading comprehension and other 
communication activities like speaking, 
writing, listening and analyzing. Poor English 
reading comprehension was evident in 
classrooms where English is used as a medium 
of instruction. 
Gönen (2015) aimed at identifying 
reading strategy use of students in a Turkish 
EFL context and exploring the relation 
between perceived awareness of FL reading 
strategies while reading academic materials 
and FL reading proficiency of 55 students 
participated in the study. Results of correlation 
and regression analyses along with interview 
data found that although there was no 
significant correlation between FL reading 
strategy and FL reading proficiency, low and 
high proficient learners differed in their 
employment of FL reading strategies. 
 Dhanapala  and Yamada (2015) aimed 
to examine how EFL learners in different 
reading proficiency levels comprehend L2 
texts, using five-component skills involving 
measures of  vocabulary knowledge, drawing 
inferences and predictions, knowledge of text 
structure and discourse organization, 
identifying the main idea and summarizing 
skills, and  identifying supporting information 
of L2 texts. One-hundred and forty-six 
Japanese undergraduates majoring in different 
disciplines participated in this study. 
Correlation analyses, discriminant function 
analysis, and regression analysis revealed that 
identifying specific information and drawing 
inferences contributed greatly to the 
distinction of three proficiency levels. Results 
also indicated that Japanese students’ 
attentional processes involving inferencing, 
problem solving, monitoring and resolving 
ambiguity were rather low. Further, results 
confirmed that L2 proficiency supports the 
efficient functioning of both lower-level and 
higher-level processing skills deemed crucial 
for the text model of comprehension as well as 
the situation model of reader interpretation. 
 Medjahdi (2015) investigated reading 
difficulties that third-year Secondary School 
learners face, and to identify their reading 
problems and the reasons behind their 
weaknesses in performing the reading task. 
The questionnaire and interview have been 
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used as research instruments which are 
addressed, respectively, to third-year learners 
and teachers at Nehali Mohamed secondary 
school. The results revealed that most of the 
learners have difficulties in reading 
comprehension at the level of pronunciation 
and ambiguous words, as well as the nature of 
the selected materials.   
 Hoang (2015) attempted to figure out 
the frequencies of reading strategies used by 
Vietnamese students for their academic study 
in the UK. More importantly, it sought to 
clarify the correlation between reading 
strategy use and reading competence, as well 
as the differences between higher-proficiency 
readers and lower-proficiency readers in terms 
of strategy utilization. The study made use of 
quantitative data from two questionnaires with 
85 Vietnamese EFL learners studying at 
British universities, and qualitative data from 
semi-structured interviews with 3 high scorers 
and 3 low scorers chosen from the sample. 
The research findings revealed that the 
Vietnamese student-subjects were medium 
strategy users, and there was no statistically 
significant association between overall 
strategy use and reading comprehension. It is 
evident that lack of vocabulary was the most 
common reading difficulty with less efficient 
students (chosen by 74.19% of low-
proficiency group and rated as the biggest 
challenge by 45.16%). Meanwhile, lack of 
concentration‟ was the most popular issue 
among more efficient learners (reported by 
48.39% and rated as the largest reading 
difficulty by 41.94%). There were consistently 
more lower-proficiency readers than higher 
proficiency readers reporting 5 out of 6 
categories of reading problems.  
Nisbet and Huang (2012) explored the 
relationship between reading strategy use and 
reading proficiency among 241 students at two 
universities in China. Participants reported 
being moderately active users of all three 
types of reading strategies (global, problem-
solving, and support strategies), with problem-
solving strategies being the most preferred and 
support strategies the least preferred. Study 
results provided evidence that a significant 
relationship exists between reading strategy 
use and reading proficiency. Results of the 
multiple regression analysis revealed that (a) 
problem-solving strategies and global 
strategies are predictive of reading proficiency 
score among the study population, and (b) 
support strategy use is negatively correlated 
with reading proficiency score. Study findings 
added support to previous research that 
demonstrated a linkage between reading 
strategy use and reading proficiency. 
Magogwe JM (2013) aimed to explore 
metacognitive awareness level of University 
of Botswana students in the Faculty of Social 
Sciences and the the role of metacognitive 
awareness in reading and how it relates to 
proficiency. The Survey of Reading Strategies 
Questionnaire (SORS) developed by Mokhtari 
and Sheorey (2002), and the semi-structured 
interview technique were used to collect data 
for this study. The findings indicated that 
(ESL) students reported high reading 
proficiency and high use of metacognitive 
strategies, but there was no vast difference in 
terms of proficiency. Students who reported 
their proficiency as high had an edge over 
low-proficiency ones mainly because their 
management and monitoring of reading was 
guided more by the goals they have set 
themselves than by the tests and assignments 
they were given. 
Yılmaz (2012) investigated Turkish 
EFL students’ attributions in reading and 
university students’ attributions for success 
and failures in second language reading. 
Student questionnaires identified 13 common 
attributions. Statistically significant 
differences were found between attribution 
and gender, proficiency, and between student 
and teacher opinions. The overwhelming 
majority of both students (almost 83%) and 
teachers (almost 94%) attributed students‟ 
success in reading to good strategies. 
Moreover, it was found that  female students 
were significantly more likely to attribute 
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success to their own efforts to achieve the 
ultimate goals in reading skill than were male 
students. 
Alsamadani (2009) explored Saudi 
students’ use of reading strategies and their 
effect on students’ reading comprehension. 
The results showed that EFL learners in Saudi 
Arabia showed significantly more perceived 
use of planning strategies than attending 
strategies and evaluating strategies. The 
results of the study showed no significant 
relationship between Saudi EFL learners' 
comprehension level and their use of reading 
strategies. Saudi students perceived other 
factors such as prior knowledge, enthusiasm 
for reading, time on task, purpose for reading, 
and vocabulary as having much effective 
contribution to their final comprehension. 
Gender differences favoring female learners 
were evident in almost all analyses conducted 
in the current study. Significant differences 
were found favoring female students in overall 
strategy use, comprehension level, and the use 
of evaluating strategies. 
Chomchaiya and Dunworth (2008) 
sought to obtain specific information from 
Thai undergraduate students about their 
experiences when undertaking formal reading 
classes in a higher education institution. The 
preliminary investigation took the form of a 
group interview or focus group conducted 
with nine learners from four different English 
language classes at one Thai university. The 
findings indicated that while students 
appeared to be motivated to develop their 
English language reading comprehension, they 
experienced barriers to learning which 
included an educational approach which did 
not foster independence and autonomy; 
materials that were not always engaging; and a 
classroom environment which was not 
optimally conducive to learning. It was also 
revealed that learners of English as a second 
language often experience considerable 
difficulties with reading. The reasons for 
difficulties in developing their expertise in 
reading are numerous include issues with first 
language reading ability, low level decoding 
skills, lack of cultural knowledge of the 
material, lack of motivation to learn, lack of 
diversity in teaching materials, 
overdependence on the teacher and a 
concomitant lack of learner autonomy, lack of 
opportunities to read and inadequate exposure 
to reading materials. Classroom pedagogies 
can also impact on reading comprehension. 
The literature review above presented 
a number of studies in the Arab World and in 
the Western world as well which aimed to 
measure students’ reading proficiency either 
through using qualitative methods, 
quantitative methods or both. The current 
study is the first one that aims to investigate 
EFL students’ levels of reading proficiency at 
Al-Quds Open University in addition to 
identifying difficulties facing them in 
practicing the reading skill. The tool used to 
achieve thses objectives was a questionnaire.  
Sampling, Instrumentation and Procedure                                                                                           
A sample of 116 EFL students at QOU 
in the academic year 2017/2018 participated in 
the study. The background of these students 
ranged from sophomore to senior students. 
Moreover, the students included more females 
than males as shown in Tables (1) below.  
Table (1) 
 Distribution of Sample According to Study 
Independent Variables 
Variable Category Frequency 
Percentage  
% 
Gender 
Male 15 12.9 
Female 101 87.1 
Age 
Less than 20 
years 
26 22.4 
Between 20-
25 
81 69.8 
More than 25 
years 
9 7.8 
Level of 
study 
Second year 32 27.6 
Third year 52 44.8 
Forth year 32 27.6 
Having 
Reading 
Difficulties 
Yes 76 65.5 
No 40 34.5 
Total 116 100% 
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Instrumentation 
The Questionnaire 
To achieve the objectives of the study, 
a 33-item questionnaire (Appendix 1) was 
designed based on comprehensive reviews of 
literature on reading strategies as well as 
previous empirical research on the topic in 
addition to the researcher's own experience in 
the field of teaching several reading courses at 
QOU and Najah National University. The 
questionnaire consisted of three sections; the 
first one focused on demographic profile such 
as gender, age, level of study, grades in 
reading 1 and reading 2 and whether the 
student face any difficulty in reading; the 
second aimed to identify the reading 
difficulties whereas the third consisted of 33 
items that covered the topic of EFL levels of 
reading proficiency. The scores of responses 
to each item were calculated according to a 
five-point Likert scale, in which almost 
always =5 points, usually =4 points, 
occasionally = 3, rarely = 2 points and almost 
never = 1 point.  
Validity of the Questionnaire 
To ensure the validity of the 
questionnaire, it was rated by a jury of experts 
in the field of TEFL at the Faculty of 
Educational Sciences  at QOU and the 
Department of English Language and 
Literature at Najah National University . The 
questionnaire was piloted on 20 students from 
QOU who were excluded from the sample. 
The purpose of the pilot study was to 
determine whether the questions were 
comprehensible and can be interpreted by the 
EFL students. The participants were given 
sufficient time to complete the questionnaire 
and return it along with their comments and 
feedback. From their responses, unclear 
questions were identified and corrected. Their 
comments and the jury's suggestions were 
taken into consideration to modify and 
improve the questionnaire's content and 
wordings by omitting, adding or rephrasing 
items bringing the number of items from 36 to 
33.  
Reliability of the Questionnaire 
The reliability of the questionnaire as 
calculated through Cornbach Alpha formula 
was (0.89) which is acceptable for the purpose 
of the study.  
Procedure 
 The final draft of the questionnaire was 
distributed among a sample of EFL students at 
Al- Quds Open University in three branches: 
Nablus, Jenin and Tulkarm. The total number 
of the returned questionnaires was 118 and 
only 116 were analyzed because 2 
questionnaires were excluded as their 
responses were neither consistent nor 
complete.  
Data Analysis 
The data collected were analyzed using 
(SPSS) to provide answers to the questions of 
the study. Means, frequencies, standard 
deviations, t-tests for Independent Samples, 
One-Way Analysis of Variance (ANOVA) 
and Pearson Matrix Correlation were used to 
find out the descriptive statistical analysis. To 
represent the estimation level of EFL students' 
responses a scale was used where 1-1.8 = very 
low; 1.81 = 2.6 = low; 2.61 -3.4 = medium; 
3.41 – 4.2 = high; 4.21 – 5 = very high. 
Results and Discussion 
 This study aimed to investigate EFL 
students' levels of reading proficiency at Al-
Quds Open University in addition to identify 
difficulties facing them in practicing the 
reading skill. It also aimed at identifying the 
effect of gender, age, and levels of study on 
EFL students' perceptions of their levels of  
reading proficiency. To achieve the objectives 
of the study, the collected data were analyzed 
in accordance with the study questions as 
follows: 
1-Results related to the First Question: 
"What are EFL students' levels of reading 
proficiency at Al-Quds Open University?" To 
answer this question, means and standard 
deviations were calculated as shown in Table 
(2). 
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Table (2) 
 Means and Standard Deviations of EFL students' levels of reading proficiency in the 
descending order according to the means  
Rank No. Item Means 
standard 
deviations 
Estimation 
level 
1. 2 
I use my knowledge of the subject matter to 
understand unclear texts. 
3.93 0.99 High 
2. 21 I prefer to read a text I know something about. 3.87 1.09 High 
3. 22 
I try my best to understand the meaning of every word 
in the text. 
3.85 1.07 High 
4. 33 
I use my knowledge of logical sequence to figure out 
unclear portions in the text. 
3.82 0.87 High 
5. 1 
I tend to choose appropriate strategies when I cannot 
comprehend a text. 
3.80 1.04 High 
6. 26 
I can understand the purpose and main meaning of 
very short, simple texts. 
3.75 1.09 High 
7. 28 
I can understand the main idea and some details of 
clearly organized short straightforward texts about 
places, people, and events that I am familiar with. 
3.73 1.02 High 
8. 3 
I use my knowledge of grammar to comprehend 
unclear texts. 
3.72 1.02 High 
9. 20 
I use the vocabulary and grammar I already know to 
comprehend the text. 
3.70 1.14 High 
10. 4 
I rely on context to understand the meaning of 
unfamiliar words in the text. 
3.69 1.19 High 
11. 25 
I can read isolated words and phrases that I see on 
signs, menus and advertisements. 
3.68 1.12 High 
12. 7 
I am used to reading fast with good average of 
comprehension. 
3.67 0.99 High 
13. 27 
I can understand texts that consist mainly of factual 
language, such as short news reports of events, 
biographical information, descriptions, or technical 
material. 
3.62 1.12 High 
14. 5 
I use available linguistic clues (word knowledge, word 
order, grammar, affixes, synonyms, antonyms, linking 
connectors, and punctuation) to get the big picture of 
the text. 
3.62 1.19 High 
15. 12 
I rely on guessing to know the meaning of unfamiliar 
words in the text. 
3.59 1.14 High 
16. 10 
I tend to read chunks of words when reading English 
texts. 
3.57 1.08 High 
17. 32 I can skim the text to extract its general ideas. 3.53 1.05 High 
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Rank No. Item Means 
standard 
deviations 
Estimation 
level 
18. 23 
I can encode meaning from sentences easily and 
effortlessly. 
3.53 1.05 High 
19. 31 
I can read fluently all forms and styles of the written 
language, including abstract, linguistically complex 
texts such as specialized articles, essays and literary 
works. 
3.50 0.98 High 
20. 29 
I can understand the main ideas of authentic prose on 
topics I am familiar with. 
3.49 1.16 High 
21. 24 
I can read multiple genres with at least 70 % 
comprehension. 
3.46 1.07 High 
22. 6 
I can identify the words on the page accurately and 
fluently. 
3.46 1.06 High 
23. 8 I can recognize words quickly and easily. 3.44 1.08 High 
24. 11 
I tend to use contextual cues (the title, illustrations, 
layout, charts, and style, to get the general meaning 
and the basic themes in the text. 
3.40 1.02 Medium 
25. 30 
I can understand long and complex analyses, factual 
reports, and literary texts. 
3.37 1.09 Medium 
26. 17 
I make a habit to read in English not less than 15 
minutes every day. 
3.37 1.24 Medium 
27. 13 
I can read less than 240 words per minute with about 
70 % comprehension. 
3.37 1.13 Medium 
28. 14 
I can read 240-250 w.p.m with about 70 % 
comprehension. 
3.31 1.08 Medium 
29. 19 
I make a habit to read in English 2-3 times a month or 
less. 
3.31 1.10 Medium 
30. 18 
I make a habit to read in English 4-6 times a week to 
once a week. 
3.27 1.19 Medium 
31. 9 
When reading English texts, I do not decode 
individual letters on each word. 
3.22 1.11 Medium 
32. 15 
I can read 250 – 300 w.p.m with about 70 % 
comprehension. 
3.19 1.05 Medium 
33. 16 
I can read more than 300w.p.m with about 70% 
comprehension. 
3.00 1.14 Medium 
Total  Degree 3.54 0.50 High 
Table (2) shows that the total degree of  EFL 
students' levels of reading proficiency at Al-
Quds Open University was (3.54) which 
suggests a high  level . The highest mean was 
given to the item " I use my knowledge of the 
subject matter to understand unclear texts " 
which scored (3.93).On the other hand, the 
lowest mean was given to the item “ I can 
read more than 300 w.p.m with about 70% 
comprehension "  which scored (3.00). This 
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result seems to be in line with Magogwe JM 
(2013) who found that ESL) students reported 
high reading proficiency and high use of 
metacognitive strategies. 
However, the result seems to disagree 
with Al-Nafisah (2016) who found that Saudi 
university students experiences learning 
difficulties because they have not developed 
an ability to read fluently outside the 
classroom in their pre-university education. 
The result also disagrees with Sapungan and 
Cuarteros (2016) who found that most Arab 
students experienced difficulty in reading 
comprehension and poor English reading 
comprehension was evident in classrooms 
where English is used as a medium of 
instruction. The result also seems to be 
inconsistent with Dhanapala and Yamada 
(2015) who found that that Japanese students’ 
attentional processes involving inferencing, 
problem solving, monitoring and resolving 
ambiguity were rather low and with Hoang 
(2015) whose research findings revealed that 
the Vietnamese student-subjects were medium 
strategy users.  
In this regard, it is worth mentioning 
that although the students' responses indicated 
a high level of reading proficiency , their 
results in Reading I & Reading II were not 
good as shown in Table  (3) where the means 
of students' result  Reading I  was 68.95 while 
Reading II  means was 69.72 which indicated 
only a slight improvement.  
Table (3) 
Means & Standard deviations of EFL students’ 
grades in Reading I & II 
Grade N Minimum Maximum Mean 
Std. 
Deviation 
Reading 
I 
116 50.00 94.00 68.95 12.29482 
Reading 
II 
74 40.00 91.00 69.72 12.61280 
 
 
 
2-Results related to the Second Question : " 
Are there statistically significant difference s 
at (α =0.05 )  between the study sample 
responses  of  the different levels of reading 
proficiency according to gender, age, level of 
study  and taking Reading I and Reading 
II?”.   
To answer this question, t- Test for 
Independent Samples and One- Way ANOVA   
were used and tables (4, 5, 6, 7, 8, 9 and 10) 
show the results.  
Table (4)  
T-test for Independent Samples of EFL 
students reading proficiency due to gender 
R
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Total 
Male 15 3.37 0.36 
-1.378 0.171 
Female 101 3.56 0.51 
      *The mean difference is significant at 
the 0.05 level. 
Table (4) shows no statistically 
significant differences at (α =0.05) on the total 
degree of EFL students’ reading proficiency 
due to gender. The significant level is (0.625) 
which is more than (0.05) .The females mean 
was 3.56 while the males mean was 3.37. This 
result seems to disagree with Alsamadani 
(2009) who found gender differences favoring 
female students in overall strategy use, 
comprehension level, and the use of 
evaluating strategies. The result also agrees 
with Yılmaz (2012) who found that female 
students were more likely to attribute success 
to their own efforts to achieve the ultimate 
goals in reading skill than male students. 
This result might be interpreted by 
saying that both male and female students 
passed nearly through the same educational 
setting where they studied the same school 
curriculum English for Palestine. Regardless 
of their physical differences and abilities, EFL 
students at QOU seem to have the same 
educational experiences in terms of having 
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studied the same courses at the university and 
that the English language instructors mostly 
use the same reading materials and the same 
methods of teaching at QOU which adopts the 
philosophy of open education regardless of the 
students’ interests or proficiency level.   
 
Table (5) 
Frequencies, Means and Standards 
Deviations of EFL students’ reading 
proficiency due to age   
Reading 
Proficiency 
Age N Mean S.D 
Less than 20 years 26 3.46 0.51 
Between 20-25 81 3.55 0.51 
More than 25 years 9 3.65 0.34 
Total 116 3.54 0.50 
Table (5) shows that there are differences in 
age levels of EFL students’ reading 
proficiency since the highest was (3.65) for 
(More than 25 years)  while the lowest is 
(3.46) for (Less than 20 years) and the 
medium is (3.55) for (Between 20-25). In 
order to investigate the differences, One -Way 
ANOVA was used and the following table 
shows the result:  
 
 
 
 
 
 
 
 
 
 
Table (6) 
Results of One -Way ANOVA for EFL students’ reading proficiency due to age 
Reading 
proficiency 
Source of variance 
Sum of 
Squares 
df Mean Square F Sig. 
Total 
Between Groups 0.315 2 0.157 
0.614 
 
0.543 
 
Within Groups 28.983 113 0.256 
Total 29.297 115  
 
* The mean difference is significant at the 0.05 level. 
 
Table (6) shows no statistically 
significant differences at (α =0.05) on the total 
degree of EFL students’ reading proficiency 
due to age. The significant level is (0.625) 
which is more than (0.05). This result might 
be interpreted by saying that the majority of 
students (107 out of 116 )were between 19 -25 
years old who have studied the same courses 
and almost passed through the same learning 
experiences at school and at university as well 
. They seem to have the same interests, the 
same opportunities to practice the language for 
communication and almost taught by the same 
academic instructors at QOU which provides 
them with the same exposure to the English 
language.  
 
 
 
Table (7)  
Frequencies, Means and Standards Deviations 
of EFL Students’ reading proficiency due to 
level of study   
Reading 
Proficiency 
Level of 
Study 
N Mean S.D 
Second 
year 
32 3.51 0.51 
Third year 52 3.59 0.52 
Forth year 32 3.49 0.46 
Total 116 3.54 0.50 
Table (7) shows that there are differences in 
EFL students’ reading proficiency due to 
students’ level of study. The highest is (3.59) 
for (Third year) while the lowest is (3.49) for 
(Forth year) and the medium is (3.51) for 
(Second year). In order to investigate the 
differences, One -Way ANOVA was used and 
the following table shows the result:  
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Table (8) 
 Results of One Way ANOVA for EFL students’ reading proficiency due to level of study  
Reading 
proficiency 
Source of 
variance 
Sum of 
Squares 
Df Mean Square F Sig. 
Total 
Between Groups 0.248 2 0.124 
.483 
 
0.618 
 
Within Groups 29.049 113 0.257 
 Total 29.297 115 
* The mean difference is significant at the 0.05 level. 
 
Table (8) shows no statistically significant 
differences at (α =0.05) on the total degree of 
EFL students’ reading proficiency due to 
levels of the study. The significant level is 
(0.618) which is more than (0.05). This result 
seems to be in line with Magogwe JM (2013) 
who found that even ESL students who 
reported high reading proficiency and high use 
of metacognitive strategies showed no vast 
difference in terms of proficiency and that 
students who reported their proficiency as 
high had an edge over low-proficiency ones 
mainly because their management and 
monitoring of reading was guided more by the 
goals they have set themselves than by the 
tests and assignments they were given.   
 Such result might be explained by 
saying that second , third and fourth year 
students might have the same reading abilities 
regardless of the number of courses they were 
able to pass since they use self-study 
techniques and strategies which is used by 
QOU. This means that there might be students 
in the second or third yeas who have nearly 
the same, if not better, linguist abilities than 
fourth year students.   
 
3-Results related to the Third Question. 
"What is the effect of taking the two courses 
in reading in students ' levels of proficiency? 
To answer this question, Pearson Matrix 
Correlation was used and table (9) shows the 
result: 
 
 
Table (9) 
Pearson Matrix Correlation to 
determine the relationship between taking 
the two courses in reading and students ' 
levels of proficiency 
Course 
Students ' levels of 
proficiency 
Reading I 
Pearson 
Correlation 
0.047 
Sig. (2-tailed) 0.616 
N 116 
Reading II 
Pearson 
Correlation 
0.000 
Sig. (2-tailed) 0.999 
N 74 
Table (9) shows that there is no statistically 
significant relationship between taking the two 
courses in reading and students ' levels of 
proficiency. This result seems to agree with 
Nisbet and Huang (2012) who found that 
support strategy use was negatively correlated 
with reading proficiency score.This result 
might be attributed to the fact that the two 
coursebooks studied by the students at QOU 
are somehow outdated and seem to be 
inadequate in terms of helping students to 
enhance their reading proficiency. To the 
researcher’s own experience, the coursebooks 
were written more than 30 years old without 
having authentic and self-motivating materials 
that can create intrinsic motivation within the 
student to read on their own and to do se 
practextensive reading outside the walls of the 
classroom. 
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4-Results related to the fourth question: 
"What are the most common difficulties 
facing EFL students at Al-Quds Open 
University when practicing the reading 
skill?" To answer this question, frequency and 
percentages of students' responses were 
calculated as shown in table (10). 
Table (10) 
 Distribution of Sample Responses to 
Difficulties the students face 
D
ifficu
lties 
C
la
ss 
F
re
q
u
en
cy
 
% 
The most 
problematic 
ones 
(Frequency) 
I have no 
particular interest 
in reading. 
Yes 19 16.4 
1 
No 97 83.6 
I lack background 
knowledge to 
understand the 
content of the 
texts. 
Yes 18 15.5 
5 
No 98 84.5 
I find it hard to 
concentrate while 
reading 
Yes 36 31.0 
7 
No 80 69.0 
The text contains 
many new words 
whose meaning I 
cannot guess. 
Yes 56 48.3 
44 
No 60 51.7 
The grammatical 
structures in the 
texts are difficult 
for me to 
understand. 
Yes 12 10.3 
2 
No 104 89.7 
I can read but 
with little 
comprehension. 
Yes 28 24.1 
3 
No 88 75.9 
Others 
Yes 4 3.4 
______ 
No 112 96.6 
Total 116 
100
% 
62 
Table (10) shows that the most 
frequent difficulty facing the students when 
reading English texts is “The text contains 
many new words whose meaning I cannot 
guess”  which scored 44 out of 62 (71%). This 
result agrees with Medjahdi (2015) who ) 
maintained that insufficient vocabulary leads 
to many obstacles in reading comprehension 
and that when the learner has a large 
vocabulary, he will not face problems in 
comprehension.The result also agrees with 
Hellekjaer (2009) who found that the main 
problems encountered by students were 
unfamiliar vocabulary and slow reading. The 
result agrees with Hoang (2015) who found 
that lack of vocabulary was the most common 
reading difficulty with less efficient students. 
Meanwhile, the result seems to be inconsistent 
with Chomchaiya and Dunworth (2008) 
whose study revealed that learners of English 
as a second language often experience 
considerable difficulties with reading but 
vocabulary was not among these difficulties. 
This difficulty might be attributed to the fact 
that most students do not give sufficient 
importance to building up their own 
vocabulary which should begin at school.   
Conclusion and Pedagogical Implications  
 This study aimed at investigating EFL 
students’ levels of reading proficiency at Al-
Quds Open University in addition to 
identifying the difficulties facing these 
students in practicing the reading skill. The 
results of the statistical analysis revealed that 
EFL students' at QOU scored high levels of 
reading proficiency and there were no 
statistically significant differences at (α =0.05) 
on the total degree of EFL students’ reading 
proficiency due to gender, age  and level of 
study. There was also no statistically 
significant relationship between taking the two 
courses in reading and students ' levels of 
proficiency. On the other hand, the most 
frequent difficulty was “The text contains 
many new words whose meaning I cannot 
guess.”.Thus, these results have a number of 
pedagogical implications for improving 
English language curriculum to incorporate  
more interesting reading materials and reading 
activities into the current cuuriculum and  
pedagogical practices in order to enhance the 
reading proficiency level to suit students’ 
needs and interests.This means that curriculum 
designers need to offer  meaningful and 
motivating contexts for reading L2 texts but 
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also need to create an opportunity for 
improving general language proficiency. 
 On the other hand, EFL teachers and 
university instructors need to try their best 
efforts to encourage students to practice 
reading using different techniques including 
using short stories to read and summarize, 
asking students to take part in some reading 
activities and competitions, urging students to 
read outside the classroom and motivating 
them to develop the reading habit through 
short stories and novels, and selecting more 
appropriate texts depending on the learners’ 
levels.  The teachers need to provide students 
with enough exposure to the process of 
reading. 
Furthermore, students need to work 
hard to enlarge vocabulary amount since 
words familiarity plays a vital role in 
understanding the whole text. Thus, learners 
can develop the vocabulary knowledge 
through increasing the reading habit and 
extensive reading.  The reading courses at the 
university need to be updated to include 
authentic materials and more interesting texts 
to encourage students to read for a purpose 
and for pleasure as well. Authentic texts (such 
as newspapers, magazines and books) are 
especially important for fostering reading 
persistence in struggling secondary readers. 
These should be learner-centered rather than 
teacher-centered so as to meet the reading 
needs of the individual as well as of the group 
of students in a class. 
Recommendations 
     Based on the aforementioned results, the 
following recommendations are due: 
-QOU needs to incorporate more interesting 
reading materials and reading activities into 
the current curriculum to enhance the reading 
proficiency level of EFL students. 
-Instructors at QOU need to motivate EFL 
students and encourage them to develop their 
reading habits through short stories and novels 
that suit students’ levels. 
-QOU can cooperate with the Ministry of 
Education to provide school students with 
enough exposure to the process of reading.  
-The reading courses at QOU need to be 
updated to include authentic materials and 
more interesting texts to encourage students to 
read for a purpose and for pleasure as well.  
-Authentic texts (such as newspapers, 
magazines and books) should be emphasized 
both at QOU and at school as well. These 
should be learner-centered rather than teacher-
centered so as to meet the reading needs of the 
individual as well as of the group of students 
in a class 
- There is a need for further studies to measure 
students’ reading proficiency using 
standardised tests or training programms.  
-QOU can start a reading training program to 
create successful readers. 
-Students at QOU need to be trained on how 
to build up vocabulary they need later to read 
successfully. 
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Appendix 1 (The Questionnaire) 
Dear EFL student  
This questionnaire aims to investigate EFL students’ levels of reading proficiency at Al-Quds Open 
University in addition to identifying difficulties facing them in practicing the reading skill. Thus, could you 
please read the following items carefully and answer them honestly. Your responses will not be traced to 
you, and will remain confidential. 
Researcher: Dr. Khaled A .Dweikat 
Note: The number of words in this questionnaire is 1050. 
A. Demographic data 
1- Gender:  a- male      b- female 
2- Age:     a- less than 20 year's          b- between 20 - 25            c- more than 25  
2- Your Grade in Reading 1:      (             ) 
3- Your Grade in Reading 2:      (             )     
4- Level of study:     a- second year        b- third year             c- fourth year  
B. Reading Difficulties 
1. Do you have any difficulties while reading academic materials in English? 
 a. Yes (If yes, go to question 2 below) 
 b. No (If no, go to Part C below) 
 
2. Show your reading difficulties by checking the appropriate box (es). 
 a. I have no particular interest in reading. 
 b. I lack background knowledge to understand the content of the texts. 
 c. I find it hard to concentrate while reading. 
 d. The texts contain many new words whose meanings I cannot guess. 
 e. The grammatical structures in the texts are difficult for me to understand. 
 f- I can read but with little comprehension. 
 g. Others (specify in the blank below):  
-----------------------------------------------------------------------------------------------------------------------------------
------------------------------------------------------------------------------------- 
3. Among difficulties (a-g) which one do you find the most problematic? You can choose more than one: 
------------------------------------------------------------------------------------------------------------ 
................................................................................................................................................ 
C. Reading Proficiency Level based on the frequent use of reading strategies 
Circle the appropriate number below from 1-5 to show how often you use the strategy when reading. It is 
important to answer in terms of how well each statement describes you, NOT in terms of what you think, 
you should do, or what other people do. THIS IS NOT A TEST. There are no right or wrong answers. Not 
everyone needs the same kind of strategies, so a low score does not mean you are a bad learner.  
 Note: (5 = almost always   4 = usually    3 = occasionally    2 = rarely   1 = almost never) 
No. Item Scale 
1 I tend to choose appropriate strategies when I cannot comprehend a text. 5 4 3 2 1 
2 I use my knowledge of the subject matter to understand unclear texts. 5 4 3 2 1 
3 I use my knowledge of grammar to comprehend unclear texts. 5 4 3 2 1 
4 I rely on context to understand the meaning of unfamiliar words in the text. 5 4 3 2 1 
5 I use available linguistic clues (word knowledge, word order, grammar, 
affixes, synonyms, antonyms, linking connectors, and punctuation) to get 
the big picture of the text. 
5 4 3 2 1 
6 I can identify the words on the page accurately and fluently. 5 4 3 2 1 
7 I am used to reading fast with good average of comprehension.  5 4 3 2 1 
8 I can recognize words quickly and easily.  5 4 3 2 1 
h9 When reading English texts, I do not decode individual letters on each 5 4 3 2 1 
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No. Item Scale 
word.  
10 I tend to read chunks of words when reading English texts. 5 4 3 2 1 
11 I tend to use contextual cues (the title, illustrations, layout, charts, and style, 
to get the general meaning and the basic themes in the text. 
5 4 3 2 1 
12 I rely on guessing to know the meaning of unfamiliar words in the text. 5 4 3 2 1 
13 I can read less than 240 words per minute with about 70 % comprehension. 5 4 3 2 1 
14 I can read 240-250 w.p.m with about 70 % comprehension. 5 4 3 2 1 
15 I can read 250 – 300 w.p.m with about 70 % comprehension. 5 4 3 2 1 
16 I can read more than 300 w.p.m with about 70 % comprehension. 5 4 3 2 1 
17 I make a habit to read in English not less than 15 minutes every day.   5 4 3 2 1 
18 I make a habit to read in English 4-6 times a week to once a week. 5 4 3 2 1 
19 I make a habit to read in English 2-3 times a month or less. 5 4 3 2 1 
20 I use the vocabulary and grammar I already know to comprehend the text. 5 4 3 2 1 
21 I prefer to read a text I know something about. 5 4 3 2 1 
22 I try my best to understand the meaning of every word in the text. 5 4 3 2 1 
23 I can encode meaning from sentences easily and effortlessly.  5 4 3 2 1 
24 I can read multiple genres with at least 70 % comprehension. 5 4 3 2 1 
25 I can read isolated words and phrases that I see on signs, menus and 
advertisements. 
5 4 3 2 1 
26 I can understand the purpose and main meaning of very short, simple texts. 5 4 3 2 1 
27 I can understand texts that consist mainly of factual language, such as short 
news reports of events, biographical information, descriptions, or technical 
material.  
5 4 3 2 1 
28 I can understand the main idea and some details of clearly organized short 
straightforward texts about places, people, and events that I am familiar 
with  
5 4 3 2 1 
29 I can understand the main ideas of authentic prose on topics I am familiar 
with. 
5 4 3 2 1 
30 I can understand long and complex analyses, factual reports, and literary 
texts. 
5 4 3 2 1 
31 I can read fluently all forms and styles of the written language, including 
abstract, linguistically complex texts such as specialized articles, essays and 
literary works. 
5 4 3 2 1 
32 I can skim the text to extract its general ideas.  5 4 3 2 1 
33 I use my knowledge of logical sequence to figure out unclear portions in 
the text. 
5 4 3 2 1 
Thanks a lot 
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